
DOCUMENT RESUME

ED 108 101 CS 001 293

TITLE A Manual for School-Based Needs Assessment and
Program Planning Procedure. The Right to Read in
Arizona: Target for the 70's.

INSTITUTION Arizona State Dept. of Education, Phoenix.
PUB DATE Jun 73
NOTE 75p.; Some pages may have poor reproducibility

EDRS PRICE
DESCRIPTORS

/ IDENTIFIERS

MF-$0.76 HC-$3.32 PLUS POSTAGE
*Educational Assessment; *Program Evaluation; Program
Improvement;' *Program Planning; Reading Achievement;
*Reading Instruction; Reading Interests; *Reading
Programs; Student. Needs; Student Rights
Arizona; *Right to Read

ABSTRACT
, . This manual describes th Arizona Right to Read Needs

Assessment Package, which is designed to as ist individual schools in
eval sting their current reading program, pe onnel, and achievement.
The ackage contains an introduction followed by-a summary of
techniques of assessing student performance, a desciiption of current
reading programs and reading evaluation methods, an analysis of
teacher performance, and an inventory of available resources. The
Arizona program directly involves parents and staff in determining
priorities of 'reading needs and Objectives, and employs a basic
approach that will lead to atta ment of these objectives. The manual-
also reviews and selects alternative methods, materials, and program
organization, and it redirects existing resources to support the new
program. Information capsules are included for involving parents and
staff in reviewing national model programs and identifying new
practices that are applicable. (SW)

**********************************************************************
* Documents acquired by ERIC include many informal unpublished
* materials not available from other sources. ERIC makes every effort *
* to obtain the best copy available. nevertheless, items of marginal *

* reproducibility are often encountered and this affects the quality *

* of the microfiche and hardcopy reproductions ERIC makes available *

* Via the ERIC Document Reproduction Service (EDRS). EDRS is not
* responsible for the quality of the original document. Reproductions *
* supplied by EDRS are the best that can be made from the original. *

***********************************************************************



U S DEPARTMENT OF HEALTH
EDUCATION & WELFARE
NATIONAL INSTITUTE OF

EDUCATION
THIS DOCUMENT HAS BEEN REPRO
[ACED AC ft_ 1 AS kq,E1Vt 1, FROM
THE Pf fiSON OR ukt,AN,AT10.114 00 ICON
A TINGIT PO,NTS ,EW OR OPINIONS
VATFP 00 NOT NE, ESSAR11. v REPRE
SENT clf tAt. NA 1',ONAL TE OP
F O I CATION ROSiT,ON OR pot_ c

r
Lu

p"ti F^,

1- 1

THE

RIGHT
TO RE4D

I

- r
L

1 n orZfA .; *

St

04. poi_jaw 114
Nk %Ps

ct4gelavi

A MANUAL ncp
FOR SCHOOL-BASED

NEEDS ASSESSMENT AND

GROGRAM PLANNING PROCEDURE
ARIZONA DEPARTMENT OF EDUCATION

W. P. ilhotstall, Ph. D.
Superintendent of Public Instruotion

1.



CD
.---1

W-
C)ri
CZ!

LLI THE

RIGHT TO READ
IN

ARIZONA

MANUAL

FOR SCHOOL-BASED

NEEDS ASSESSMENT AND

PROGRAM PLANNING PROCEDURES

June 1973

Arizona Department of Education
1535 West Jefferson

Phoenix, Arizona 85007



r

FOREWORD

Arizona has, consistently been a forerunner among the 50' states in the effort to improve proficiency in

reading and assure the right to read for all. Arizona was the first state to create an advisory Right to

Read Commission consisting of educators and lay persons charged with the responsibility of guidance

and leadership in the Right to Read effort. It was among the first of states to establish reading as a

pnonty in the school curriculum, adopting policies which mandated the setting of reading performance

standards at the district level.

Arizona has attracted nationwide attention since the inception of its Consultant Cadre Project, with its

reading service component providing inservice training and consultiitive assistance of master-teachers of

reading for classroom teachers. This year Arizona has been officially designated as a Right to Read State

by the U.S. Office of Education.

Recognizing that reading is the key to success in school and in life, the Right to Read effort which

began in Arizona in 1969 will continue its thrust so that we may insure the right of every student to

learn to read to the maximum level of his capability.

June 1973
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W. P. Shofstall, Ph.D.
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RIGHT TO READ

PROCESS OVERVIEW

The NationaRIGHT TO READ strategy, and Arizona's Right to Read strategy, is based on obtaining

school commitment to change and Providing support to bring about improved reading programs. As eaeli

school achieves its objectives, emphasis will be directed to disseminating information to surrounding
schools,,, so they may duplicate the success. The sequence of steps outlined below summarizes the

process through which effective change can be realized. The tools provided by RIGHT TO READ to

assist in carrying out each block of activities are named.
7rk

NEEDS 1. Summarize student performance

ASSESSMENT r Summarize the current reading program

PACKAGE 3. Describe reading methods used
4. Analyze teacher performance
5. Inventory available school and nonschool resources

PROGRAM
PLANNING

6. Directly involve parents and staff in determining
priorities of reading needs and objectives

PROCEDURE 7. Select a basic approach that will lead to attainment
of objectives

8. Review and select alternative methods, materials,
and program organizations

9. Redirect existing resources to support the new

program

INFORMATION
CAPSULES

Involve parents and staff in reviewing national
model programs

11. Identify promising new practices that can be applied

STATUS AND 12. Involve the community in planning activities

REPORTING 13. Manage and control program activities

CENTER 14. Communicate with Washington, D.C. and with

surrounding schools

The procedures that follow will provide guidance in implementing the first two components of the total

process. Information capsules and the Status and Reporting Kit are available through the Arizona
Department of Education. The -RIGHT TO READ Program appreciates your cooperation; if there are

questions that we may answer, please contact'us at any time.

1.

i)

Dr. Ruth L. Holloway, Director
RIGHT TO READ Program
U.S. Office of Education
400 Maryland Avenue, S.W.
Washington, D.C. 20202

Dr. Mary Jo Livix
State RIGHT TO READ Coordinator
Arizona Department of Education
1535 West Jefferson
Phoenix, Arizona 85007
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NEEDS ASSESSM:NT PACKAGE

A for

RIGHT TO READ SCHOOL-BASED CENTERS

INTRODUCTION

The Right to Read Needs Assessment Package (NAP) is designed to assist individual schools to evaluate

their current reading program, personnel, and achievement in a relatively short period of time, as a

prelude to planning a more effective approach to reading instruction.

The form and content of the NAP were suggested by U.S. Office of Education researchreports, including

"Information Needs Relating to Reading Achievement Improvement" (Scientific Educational Systems,

Inc., Oct., 1971) and "The Information Base for Reading" (Reginald Corder, Educational Testing Service,

Berkeley, California, 1971). From these sources, as well as from contacts.with school and reading

specialists, several basic assumptions about needs assessment have emerged:

1) School personnel have at their disposal a significant amount of data on reading

achievement and attitudes.

2) The only data to be incorporated into the NAP should be that which can substantially

and realistically aid the school in making necessary decisions duringinitial/early

involvement with the Right to Read Program.

/
3) Needs assessment, in the sense in which it is used by Right to Read, requires consideration.

of an array of context variables (teachers, materials, attitudes, non-school resources) in

relation to some desired (though not immediately stated) goal. Thus, data are called for which

will be used later to determine the objectives of the reading program in this school as well

as the resources required to reach those objectives.

4) ThP majority of decisions the school must make at the beginning of the Right to Read

Program probahly will not require information from the 'diagnostic profiles of individual

.itudcnts. Rather, information concerning group performance in a number of gross

sub-areas of reading is required. However, actual implementation of a reading program

tca require diagnosis of each Individual student's particular reading situation. A general

description and evaluation of 7 reading tests schools are encouraged to use are included in,

Appendix 1. These tests have been selected because all will be Included in the Anchor

Test which will eventually provide :or comparability among these reading tests.

3
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On the following pages, instructions and suggested forms are provided for the collection of data in several

areas. The required data Is generally available in school records or Lould he gathered Irom individual interviews

with school staff or students.

These data are to be recorded in the Needs Asessment Summary ('hart, Step 2, of the Right to Read Program

Planning Procedure. The chart can be used to record data for an individual school or for a school district

where pooling data may be necessary. The chart can also be duplicated it necessary.

Definitions of terms used will be found in Appendix II.

The following information is organized in the order in which it is to he recorded in the Needs Assessment

Summary Chart.

4
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I. STUDENT PERFORMANCE

Central to needs assessment and planning for a reading program is, of course, the individual student who is

experiencing reading difficulties The importance of this individual student and his needs must be

reflected in the program's continuing emphasis on a diagnosticprescriptive approach to the teaching of

reading However, at the initial planning stage, the planning task force on the local level must acquire a

broad view of

I) the specific areas in which student performance seems to be most in need of improvements,

2) the patterns of reading difficulties within and letween grades or sections in the school;

3) other influencing factors such as bilingualism or bidralectalism among the students in the school.

This section of the NAP will ask for data which will provide an overview of student needs how students

read (cognitive factors) and whether they want to read (affective factors).

POSSIBLE SOURCES OF DATA

Data to be used in the needs assessment may be gathered from one or more of the following sources

. Information on reading comprehension, word recognition, and other achievement

data may he gathered from currently existing student files. Where current data are

not available on a given group of students, data gathered during the previous school

year may be substituted However, data should be no more than one year old.

. Data on student interest and attitudes toward school and toward reading may already

he available, or may he acquired through evaluative instruments (such as interviews,

questionnaires, and rating scales).

Several general areas of assessment are suggested (reading comprehension, Word recognition, verbal

expression, interest/attitudes, and mathematics) However, other areas may be added if the planning

task force. th! principal, or other reading personnel feel they are necessary

5
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DATA OLLI C I ION

Studert Achievement

The follo.vmg format is suggested for colleLting reading and odicr suhie,t aLlnevement data

Grade/Se( Zion

S,Ibit't. ( o 40e..1

4.

EN.,,i11.1.itiun

I nstr(1111Pnt Used

Rito (:.P,,
Range

I,

Cla,,
Awra(ii,

N,011," 1.1 -.TAR, e of CLI,s
Average from Norm

.

,

e

1

** The norm chosen fot the purposes of this NAP will he peculiar to the particular test used. The

norm should he stated for each evaluation instrument used

Once the required data have been collected, they will he displayed as a part of the Program Planning

Procedure (specifically, in the Needs Assessment Summary Chart). For each grade/section, the distance of the

class average from the test norm should he .ritered in the Needs Assssment Summary Chart under

the appropriate grade level. If the norm for "word comprehension"I for the third grade is 3.1, and a third

grade class in the school averages 2 2, then the number entered in the Needs Assessment Summary Chart

for word comprehension in the third grade would be -0 9 'here more than one test of a given skill has

been administered, all available scores should he entered An example of an entry in the Needs Assess-

ment Summary Chart under "Student Pei formaree" is given below.

r:r F DS ASSESSMENT SUMMARY Student Performance

,. (1 ( adehe( lion

1 2 3

Word Comprehension 40.3 -C. 4 -0. 9'

*Whenever Grade/Section appears, it means Grade and/or Section



In addition, data may he displayed in the following tormat to make achievement pallet Ils within ,ILlass

more evident This display will not he a part of the Needs Ae_s ..ssessinent may he helpful in

visualizing reading patterns within a grade or section

Grade/Se, non 3

RE ADING PATTI RN DI5P1 Y

Percent of Students
at Reading Levels

30%

20%

10%

Grade Equivalent
Levels

1 2

Percent students at this level nationally

Percent of students at this level in this class

In Ifni example, over 20% of the third grade students read at the first grade level, while nationally only 10%

of third graders read 'at that level.

Student Attitudes

Data on attitudes toward reading may be eollected.and displayed in a number of different ways.

If standardized tests of attitudes or interests have been administered, datamay be collected

and displayed.exactly as indicated under Student Achievement Data with reference to

chosen norms

If no data are readily available, the school personnel may wish to use commercial
instruments designed to measure attitudes toward school and reading These data can

then he displayed as suggested above

If no data are availahle, and commercially available evaluation instruments are not used
evaluation and display may he accomplished through non -commercial attitude measures

(such as that contained in Appendix Ill) or through locally developed instruments based
on teacher/student interviews The following format for rating is a possibility.

7
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-2 + 1 +2

Students ai tiyely resist
noth reading t lasses and
reading ar tivlties

-2

Neutral Sifidellt Jr,
11.0.1 int( t

ul w,111,no,

,01(1

Students do not read
when given free reading

f.
Neutral Students read --

eagerly when given
free reading time

Other reading-related items can be handled in a similar manner. When a format such as that described above
is used, results should be displayed as average distance from the neutral point (0) for eachsrade/section.

Thus, if four items are used and class averages are -2, 0, and the number entered in the Needs

Assessment Summary would be

8
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II. READING PROGRAM

Data on each grade/section's current reading approach, techniques, evaluation, etc , arc necessary to a

comprehenso4 assessment of school-wide reading needs. This current program will provide both baselMe
data and valuable resources for planning a new reading program

he current reading approach u ed by each grade/section may he best described by either the classroom
teadi..r i-:cponsible for reading in each class, or by the overall reading supervisor for the teachers involved.

Data items and display formats follow

PROGRAM LOCATION

, .
Reading instruction is typically provided in one or more of three basic ways: as a separate subject, as part
of regular subject-matter classes, or provided outside the classroom by special reading teachers or programs.

Please i dicate for each grade/section within the school whether

A. Reading is taught as a separate subject

8 Reading is taught indirectly through other subject-matter courses.

C. Special assistance is provided outside the classroom for students in special need of reading

help.

Where re ',ng is taught to a class in more than one of these ways, this fact should be noted in the

Needs As:2ssment Summary.

NEEDS ASSESSMENT SUMMARY Program Location

Grade/Set ton

1 2

Fro. rdt Ti

I of won
1.

I

A, C... .1A Ct

3,c

14



PERCEN 101 STUDEN FS SERVED BY RLADING PROGRAM

Indicate for each grade, section the percentage of students served by the reading program In some Lases,

the entire class is provided with reading instiuction either inside of outside the elassiootn ss bile in tithe's

only a percentage of students receive specific reading instruLtion through speLial classes. labs. dimes. ett
In these latter cases, the estimated percentage of the crime Jass served should he nithLated I he Needs

Assessment Summary would display these data as in the example below

t AY,E `)SMLNT SP:\..1%1ARN' ont it Student, !-,eived

Gracir,,Settion

1 2 .3

Percent Serwri /00% /0410 T.,
/De/

./.04'4sft.

TEACHER/STUDENT ORGANIZATION

indicate for each grade/section the person(s) responsible for reading instruction.

A. Single teacher multi-subjects

B. Reading specialist (responsible for more than one class)

C. Team of teachers

D. Students doing cross-age teaching

Tutor-specialist

F. Tutor-aide

G. Other (specify)

Where more than one of the above categories is applicable, an estimate of the percentage of the reading
program in that grade/section provided by each individual should he indicated

10
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TIMt SPIN I IN PROGRAM

Indicate for each grade section the time a pupil in the reading program ty pkally spends III the prop dill

each week Where some students receive reading instruction both in class and out skit. the Llassioom, PndiLat k

the amount of tune per week all students spend in the reading program and the amount ol time the sinallei

number spend m special reading instruction

NE i IY) A')SEY)\1[ NT SUMMARY 1",,,,,,,pwit ,,, p! I/ if if , ,

Gra(leiScOlon

r 1 2

Tone Stunt
ro Pr (Ardi ti

1

BASIC APPROACH

r^
I,Ars, . y--, nrs .

10 hrs.

, 4 hr's .

The basic approaches to reading instruction in the classroom may he divided into ten general categories

The following list of categories was developed for the "Information Base on Reading" (Corder, 1971)

and was based on categories used by Jean Chall in Learning To Read The Great Debate (1967) and on

methods described in the most wistely quoted textbooks and professional books Materials characteristic

of each category are listed in Appendix IV.

A Meaning Emphasis

B Code Linphasts

( Linguistics

I) Modified Alphabet

I. Responsive Lnvironment

I Programmed Learning

G Individualised Reading

Il Language I. werience

I. Lclectic or Author's Own

i Other (specify)

11
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It must he noted, however, that the approach or method of reading instrut lion within any if.INNTOUOI ma!,

change a numhei til times in e st.hool ear week, or even day Thus the apin riat.i I e, used in a given Llassioom

should he listed according to their frequency of use e . the most tieqtrcutly used approach should he

listed first \ I xamplcs for the Needs Assessment Summary ('hats are given below

NEEDS ASSESSMENT SUMMARY Fixon v,i. Ir

Grd(Ii. Se, t..rti

I V?

Basic Approckh

s

r% ,

G

C , r." I-1 1
C

.

, I

TECHNIQUES

Indicate for each grade/section the types and relative importance in a typical reading session of the following

techniques for reading instruction. Relative importance may be indicated by place in the list (i. e , the

techniques used most frequently would be listed first). Definitions of terms used in this section are found in

Appendix Ii.

A. Machine-Based Instruction

B. Other Programmed Instruction

C. Gaming/Simulation

D. Instructional TV

E Interactive Media

F. Intensive Involvement

G. Discussion Groups

If Demonstration Performance

I. Lecture

1. Contracts

K. Use of Supplementary Materials

L. Other (specify)

12
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C (40%)
5 Cbcr'0)

Fur the purposes cat the Needs Assessment Summary, the following display I urinal should he used.

/11,....

NEEDS ASSESSMENT SUMMARY -Ti , Eirlipif s

Cif &le/Section

1 2

Toi hniques N t a vi r) C.,
! ,

J

STUDI.NT GROUPING

Indicate for each grade/section the student organization scheme used in teaching reading. Where more
than one grouping is used, indicate the estimated percentage of time each grouping scheme is used in a

typical reading session.

A. Individualized reading instruction

B Small groups (5 or less students)

C. Large groups (6 or more students)

D. Total Class

The t ds Assessment Summary Chart will display this information as follows

NE EDS ASSESSMEN1 SUMMARY -Student Grouping

Gracie/Sec non

1

Student Grouping

I VALUATION

Each of tlw following eight items is considered an important clement of an effective evaluation system within

the classroom Each grade/section should he rated according to these items, with "yes" answers getting a

score of "I" and "no" answers being considered to have a "0" value,

A

13
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I. Diagnostic reading tests are used with most or all student, to determine individual reading need,

The teacher has formulated or selected specific objective, lop eaLli NimIcitt

3. The teacher has developed or identified an instrument for mea,uring attitudes toward reading

4. Performance of students is measured in terms of objectives set lor each individually

5. Visible records are kept of class performance.

6. Records for each individual's performance are kept.

Students are kept informed of their progress..

B. Students arc involved in self-evaluation.

For the purposes of the Needs Assessment Summary, the total evaluation score for the grade/section

should he entered as indicated below:

NEEDS ASSESSMENT SUMMARYEvalution

Grade /Section

1r CV
.._, (--,/ .Evaluation

FLEXIBILITY OF PROGRAM

Flexibility of a program is a function of a number of factors ranging from district curriculum guides and

their use to the turnover of reading materials The following questions, all related in some way to flexibil-

ity, may be helpful in rating the flexibility of the reading program in each grade/section. For purposes

of display, however, only the date when the current readngprogiam for eachgrade/section began will be

needed.

I. Once adopted, reading materials for this grade/section must be used for

2 The present materials have been used for years.

years.

3. The teacher may choose to us own (self-made) or other text materials rather than those

the school provides. es No

14
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I

4 The teacher must follow prL-set curriculum guides provided hs the st.hool, disilit.i, of stale
N es No

the teacher must reach specific Checkpoints (such as pages, books etc 1 I, a spec OK time

1.e. No

0 Prescribed curriculum guide( s) wo changed most recent!) in

7 How often has the teacher changed the instructional format of the reading program and'or
the reading program and/or the reading materials within the last live years.'
(Circle one) 0 I ..1 3 4 5

S, I nter the starting date for the reading program(s) which current!) exists for this glade; section

15
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HI RESOURCES

i he resources mailable to a school for the purposes ot its re. ding proram may range from parental

support to bonds availablk to the nisei-vice training of teacher, The resource ar2a:; referred to in the

fotfor ig page' are uggested particularly relevant to the assessment and plamong of a rea,fing program

The weakneves and strengths (or, rathe,r, the potential and actual contributions of each support area)
must he .1.,..ssed it the reading program and personnel are to h^ most "festively redirected

Foi the purposes of the NAP, only currently used resource, should be noted, However, It is ore:A that
the I nit fas6 Force will also he able to use these data and displays for planning future use of personnel

and tinalICIal resources

DAa on these resources should boavallable from school records., Iron; interviews, or thraigh the use of

suggested personnel assessment hums.

PRI SI N I AVAILABILITY AND SKILL S OF lEACIII.RS OF READING

Availability I ash classroom may have one or a number uf teachers of reading available to it

Fo- each grade: section, the following data should be collected-

The total number of teachers of reading available to a class.

The total hours of teaching time per v. eels avadabte to a class from these teachers of

reading. (For example, clasq which has three different teacIrrs. of Lading available
to it, each giving four hours of mstrudion a week, has 12 hours of teaching time

available to it )

Skills. Each teacher of reading should determine his/her own needs for additional skills in reading

instraction l he form included in tills package (Reading Teacher Skill Assessment Form) is suggested for

determining the current skills and training needs of the school's teachers of reading.

This I orni should also he tilled out by each teacher's supervisoi and one final list of skill needs determined

between the teacher and the supervisor. It should he emphasized that this form should not be used in any

punitive way whatsoever. Its intention is soltly to determine training needs among staff members in the

reading program.

The final display will be in terms only of available teachers and total instructional hours. Thus, if in the

first glade there are 12 hours of reading instruction per week from two teachers, the display would

coniaing the following entries

16
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READING TEACHER SKILL A(;S6(,NAI N f FORM

, ....

s-
Area in which waffler
is reiatively confident
and needs no further
training

bred in who h tear her
needs additional
training

Comments

A. Motivating Stuoent
.Crea,mq and maintaining'

ct ildren's interest in reading,

Integrating reading into both
st hoc I-oriented and non - school
at tivities of c nildren.

B. Diagnosing Reading Problems
Determining the need for
reading assistance of individual
students.

Selei tion of evaluative instru-
ments to determine individual
problem areas,

C. Prescribing for and Implemen-
ting Solutions to Reading
Problems

Knowledge of available alter=
native approaches.

Knowledge of available
.ntormation ,uuri es and
materials.

Ability to choose appro-
priate rrkiterials/approa,_hes
fora given reading problem,

Ability to teach the skills
determined to be necessary
fur the individual student.

Knowledge of evaluative in-
strilicents to test the acimin-
plishment of individual
nbiric tiyes.

I
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Grade/Section

1 2

Numbor of
Teachers/Hours
Available

2/
12 hrt.

3 /
/le hrs_ .

Information on skills will be used during the planning sequence to determine personnel requirements
and staff development activities.

ADDITIONAL READING PERSONNEL AVAILABLE

Indicate for each grade/section the number of personnel able to provide reading-related services within
the classroom. These may be teacher aides, trained volunteers, or other personnel actually based in the
school classroom or working under the direction of the reading program teacher.

The contribution of each of these reading-related personnel should be considered so that training programs
can be designed appropriately. The following format for the assessment of reading instruction-related

skills among additional personnel is suggested:

READING RELATED PERSONNEL SKILL ASSESSMENT

A
Highly motivates stu-
dents, creative, Irmo-
votive.

B

No special skills
in motivating SW-
dents.

I Highly skilled in reading
InAruction

I 1 Has some skills in reading
instfili non.

III Ei is no or winiewl skills
Iii reading Instruction

1

For the purposes of the Needs Assessment Summary Chart, enter only the number of pe:sonnel
who are not regular teachers of reading but who provide support services to the program In
addition, indicate the total number of hours of reading assistance available each week from these
support personnel. I Por example, two aides providing three hours of tutoring a week in reading
would he ente red ss fon:: '''''3 )

18



NI I I ./' A`IrIf-c1cAlf NT SUMMARY Additi(111.11 lin,' I 4,, ,,,on

1

Additional Readinq
Personnel

g //6 Arc ?

COPAL READING PLRSONNEI

A total school display of reading and reading-related or suppoit personnel and their skills could take the

folio form

Position Grade

Time devoted
to reading
instruct ion Skills

Teachers of Redding

Os. .zones

/401/45

/)e-e/c1,./S"
/ MAN/

week
e,

Reading-Related
Personnel

/As. 711)-1A

.

rhie..
rVeek

In this example, Ms. Jones, reading specialist for grade I , needs additional work with diagnosing reading

problems, while Ms. Smith, teacher's aide for grade 2, is able to motivate students, but needs skills in

reading instruLtion.

This summary format, listing all teachers and support personnel along with their skills, can he used in

planning gaff dzvelopment activities and additional personnel requirements.

19
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NON-CLASSROOM PI RSONNI-L AVAILABLE FOR READING SUPPORT

School personnel who are available to assist in a reading program, but who may not be involved directly
in classroom activities, should be identified along with the services they provide. Such services may include
providing diagnostic services, tutoring, directing program activities outside the classroom, planning field trips,
keeping records, organizing inservice training programs, etc.

4

Inventory I, at the end of this section, is suggested for the collection and display of this data. The Needs
Assessment Summary Chart should contain only the total in the third column: number of available personnel
for reading-related activities X percent of time available = full-time equivalent non-classroom support personnel.

SCHOOL LIBRARY ACTIVITY

The school library is an Integral part of the students' reading environment. The library's current contribution
to the reading program should be evaluated in terms of the Standards for School Media Projects set by the
American Library Association and the National Education Associa.tion, These standards are contained in
Appendix V. After completing the evaluation document provided in that Appendix, the UTF should deter-
mine whether the school library meets the standards set (enter +) or requires additional resources (enter ).

STAFF READING SPECIALISTS

Where reading specialist (with responsibility solely for reading) are a part of the school staff, their number
should be indicated in the space provided in the Needs Assessment Summary. When regular classroom
teachers are reading specialists as well, they should not be reported here; rather, they should be entered as
teachers of reading in the section devoted to teachers of reading in the Needs Assessment Summary Chart.

OUTSIDE CONSULTANTS

Outside consultants can consist of reading specialists provided by the school district, speech or hearing specialists
who serve other schools in the area, or university personnel brought in to assist in Individual or school-wide
reading concerns. The nature and extent of these outside services may be collected in the format shown below:

Natio. Source Sr'IVIceS
Man -days avail-
able per month

Only the total mandays per month available from outside consultants should be entered on the Needs
Assessment Summary.

If 20
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OTHER NON-SCHOOL RI-SOURCES

Other non-school .esources may include special motivational activities supplied by local industry, tutoring
services provided by a civic organization, and so forth. Such resources, in addition to outside consultant

resources discussed above, may 1- displayed for Unit Task Force use as suggested in Inventory II.

DOLLAR RESOURCES

The monetary resources available to a school reading program are often diverse, and may be earmarked for

specific aspects of the school's reading program. Invent°. ry III can be used to lrst and display the total-

dollar and reading-dollar resources of the school.

For the purposes of the Needs Assessment Summary Chart. the relationship between dollars available to
the reading program and the total school budget should be computed and displayed. In addition, the reading

dollars per student should be related to the total per student cost for the school (See Inventory III for further

instructions on these items).

r
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IV. DECISION MAKING

In order to allocate or redirect resources for the purposes of developing a more effective reading program, it is
necessary to identify the decision makers within the school. The locus of decision making may need to be changed
to assure the flexibility necessary for effective change In any case, it is helpful to know those persons or

1st

organizations involved in program-related decisions.

Inventory IV may be helpful in determining and displaying decision areas and those responsible for them.
Wherever a "decision maker" is primarily responsible for a program decision, the Unit Task Force should
indicate one of the following:

X = Most appropriate decision maker (in terms of experience and knowledge of the situation).

0 = Inappropriate decision maker (in terms of experience and knowledge of the situation).

For the purposes of the Needs Assessment Summary Chart, the total number of "X's" and "0's" entered on
Inventory IV should be recorded. Where a "0" has been entered, steps should be taken to reassign respon-
sibility or to rethink the ways in which the reading program can be changed.
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APPENDIX I. TEST EVALUATIONS

THE ANCHOR TEST STUDY

The Anchor Test Study has two objectives. First, It will provide the ability to translate a child's score
on any one of the seven most widely used standardized reading tests into a score on any of the other tests.
Tables for this purpose will be prepared for tests appropriate for fourth- grade, fifth-grade, and sixth-grade
children. Second, the Study will provide new nationally representative norms for each of the seven tests.

The Anchor Test Study is being conducted by the Educational Testing Service (Western Office, Berkeley,
California) under contract from the U. S. Office of Education,

The choice of upper primary grades for the Study was made because reading is so crucial early in the
child's educational career. Also, available data on testing show that school systems throughout the nation
administer reading tests most frequently in the upper elementary grades.

The seven standardized tests selected for the Study are those most widely used by school systems throughout
the nation. Data on test usage collected by the U. S. Office of Education show that these seven tests are
used with more than 90 percent of the fourth, fifth, and sixth-grade children tested by school systems. The
test editions, forms, and levels to be used are listed on the following page.

TESTS FOR LOWER PRIMARY GRADES

The Center for the Study of Evaluation (UCLA Graduate School of Education) has evaluated elementary
school tests available for all subjects and areas. The resulting publication CSE Elementary School Test
Evaluations will be available to Right to Read Centers within a short time.
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TESTS INCLUDLD IN ANCHOR TEST STUDY

TITLE/EDITION/FORM PUBLISHER SUBTESTS

lj :./ . Hi

4

W) USEP FOR 1,RADF
5 H

California Achievement CTB/ Reading Level Level Level

tests 119701Reading,
Forms A and B

McGraw
Hill

Vocabulary
Reading

3 3 4

Comprehension

-
Comprehensive Tests of CTB/ Reading Level Level Level

Basic Skills (19681,
Forms 0 and R

McGraw-
H111

Vocabulary
Reading

2 2 3

Comprehension

Iowa Test of Basic Houghton Vocabulary Level Level Level

Skills 11970),
Forms 5 and 6

Mifflin Reading
Comprehension

10 11 12 .

Metropolitan Reading Harcourt Word Etemen- Inter- Inter-

Tests 119701,
Forms F and G

Brace
Jovanovich

Analysis
Reading

tary mediate mediate

Sequential Tests of Educational Reading Level Level Level

Educational Progress,
STEP Series 11 (19691,

Testing
Service

4 4 4

Forms A and B

SRA Achievement Scic ce Vocabulary Blue Blue Green

Series 119701,
Forms E and 1-

Research
Associates

Reading Edition Edition Edition

Stanford Reading Harcourt Word Meaning Inter- Inter- Inter-

Tests (19641, Brace Paragraph mediate mediate mediate

Forms W and X Jovanovich Meaning I II II
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APPENDIX H. DEFINITION 01 I LRMS

ADAPTABILITY

Those factors that are inkportant in determining the probable effectiveness of a program when it is

duplicated in another school Important considerations arc the organization within the school, the
availability of qualified personnel and/or training programs for personnel, startup costs associated
with initial purchase of equipment, modification of facilities, or purchase of materials Any unique
component in the original program, such as a particularly brilliant or innovative teacher, a particular
geographic factor or a series of locally developed materials in non-reproducible form, may reduce the
:.daptability or replicability) of the program

BASAL READERS

The materials in a basal series are carefully systematized, utilizing a series of hooks, workbookf, tests,
and reading aids for each grade or reading level. These are carefully regulated methods. Vocabulary is
controlled, and lesson plans and suggestions for supplemental activities are explained in the teacher's

manual. Different basal series may stress different approaches to teaching reading. Some feature a

"sight" or whole word approach to reading, others feature an intensive phonics program. Still others

use the balanced or gradual phonics approach, while a fourth type emphasizes sound-symbol re-

lationships in a linguistics approach.

BILINGUAL

A aouble-language instructional approach in which the learner, who typically has little, command or
understanding of -for-mai/written English, is first given instruction in his native tongue and later in

English As the learner acquires subject matter competence in his native language (any subject may be

taught bilingually), he is motivated through this competence plus a certain amount of spoken com-
munication skills to attack familiar concepts when presented in English

CODE EMPHASIS

Code emphasis has two sub - categories synthetic (phonics) and analytic (whole word). Phonics and the
whole word approach differ only in the sequence in which letter sounds and blends are introduced. In

the phonics approach the child learns the individua! letter sounds first and then combines them into words

In the whole word approach, words are introduced first and the child develops a sight vocabulary before

letter sounds and blends are nitrodueed
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CON I R ACTS

A written agreement between teacher and student in which the student agrees to reach a certain level
of reading skill for which the teacher promises to award a particular grade. The contract i) written to
cover very small tasks that can be accomplished in short time periods. this is to ensure this the student
experiences success in a short period of time and receives the teacher's reactions to his attempts as he
completes each task.

CROSS-AGE TEACHING

This technique uses older students to instruct younger students (2nd and 6th graders are often matched)
Older students tutor the younger students in reading, teach and supervise the playing of instructional
games, and otherwise assist the teacher for about one period a day. Research indicates this technique
benefits both the older and younger students. This arrangement requires careful planning and scheduling
to be effective.

DEMONSTRATION-PERFORMANCE

The demonstration-performance technique is used to impart skills through interaction between the teacher
and one or more students. The teacher first demonstrates the activity or skill to be learned (such as the
pronunciation of a letter) while the student(s) observes. The student then performs the activity while the

teacher corrects or assists. Through a series of such interactions, the student acquires the skill which the
teacher has demonstrated.

DISCUSSION GROUP

The discussion group is a modification of the lecture technique. Instead of imparting information directly
to the students, the teaches "guides" the students by skillful use of questions to explore a subject and

discover answers for themselves. Skillful use of this technique requires special training but no special
equipment or materials

ECLECTIC APPROACH

The eclectic approach combines different materials for teaching reading according to the teacher's perception
of student needs. Whatever combination of materials is selected, the total approach is usually highly
dependent on the use of basal readers Workbooks and other supplementary materials accompany the Nasals
The eclectic method is the one most often recommended by teacher training institutions

/
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ENGLISH AS A SI COND LANGUAGE

By contrast with BILINGUAL INSTRUCTION, instruction is presented in I righsh, regardless of the I nosh
language competence of the learner Word knowle(,ge and sejitem( strin.hire are developed by repetitive
pattern drills with an initial emphasis upon considerable voLal expression by the learner

FILM /1 I LMST RIPS

Motion picture film reproduces the moving reality of the suhiect that has been photographed As an in-
structional device, motion picture' are necessary wherever this reproduction of motion is required fur under-
standing. Filmstrips are still pictures, linked together on a strip of him, and arc adequate for instruction in
most subject areas. In certain instances where prolonged study of individual pictures is required, the film-
strip is preferable to the film.

GAMING-SIMULATION

Gaming-simulation is a new technique which permits students to simulate the "real world" in the classroom.
Students must acquire skills or gather information in order to p'ay the game, and thereby learn both to
collect and use Information. For example, a class may have to learn mathematics and geography skills
in order to "play" surveyor of the school neighborhood. This technique is a powerful motivational device.

INDIVIDUALIZED INSTRUCTION

Individualized instruction may be one of two possible classroom approaches to reading instruction:
(11 Individual reading of a variety of reading materials is the core of the method; each child selects a book
that he wishes to read and gets help only when he needs it. The teacher works witheach child at regular
intervals to check progress and give assistance. (2) A structured situation in which, although children work
individually, they are given specific programmed materials to meet their needs. After mastering a skill, they
are given additional practice or placed in a higher level material.

INTENSIVE INVOLVEMENT

Intensive involvement is a technique originally developed for foreign language instruction and which has since

been broadened to include a wide variety of subject flatter. The technique involves an extended field trip
approach in which students are taken away from the school environment for as many as four to five days
and given intensive instructional experiences for as long as 12 hours each day in the subject matter selected.

This tecliltque is highly motivational.

INTERACTIVE MEDIATED MATERIALS

Interactive mediated materials are a new appliction of techniques of programmed instruction and motion

pictures, sound filmstrips, or instructional television all being used within a single lesson. After a certain
amount of instruction has been provided, the student is required to respond in writing on a worksheet.

The media then confirms the correct response and proceeds with the instruction. Appropriate hardware
(television, motion picture, or filmstrip projector) is required.

LANGUAGE EXPERIENCE

A reading instructional approach which calls for the teachcr(s) to build classroom activities upon the real

language needs and language experiences of the students. According to supporters, "children learn to read

as they learned to talk, from a desire to find out or tell something." For example, after children have gone

on a field trip, they discuss their experiences. Their comments are then written up in booklets or on large

sheets of paper on the classroom walls. These statements then become. the "texts" for class reading instruction

31

36



IICIIRI

The lecture technique is one 01 the oldest methods of irparting, information to others In this technique.
the teacher imparts information directly to students, usually in a total class situation No spet.ial equip-
ment of niaterials are required

LIN( it 1S I I(' APPROACH
i

tReading as a Ian uage-related process is studied in relation to language by means of structural linguistics
Accurate inform tion about spelling-sound relationships and about the structure of words is considered inci-
dental lather than tundamental to learning to read. The first task for reading instruction should be to give
pupils a con.cious knowledge of the language patterns they have mastered at the unconscious operational
level Children are taught to read, with main emphasis on larger patterns than words The heart of the
approach is moving, as needed, from larger to smaller wholes.

MACHINE-BASED INSTRUCTION

Any type of lastruction dependent upon a machine which operates in an automatic or semi-automatic
manner The machines may include any machine operating on single card inputs: rear screen projection
units with filmstrip, record, or cassette: or computer assisted instruction which requires computer terminals
in the classroom backed by memory and processing systems. Applicc.,tions range from simple drill and
practice to direct and individualized instruction.

MEANING EMPHASIS

Meaning emphasis is an approach to reading instruction used most often in the basal readingAeries. The
principles upon which this approach is based include. I) the process of reading should be defined broadly
to Include as major goals, from the start, not only word recognition but also comprehension and interpre-
tation, appreciation, and application of what is read to the study of personal and social problems, and
2) the child should start with meaningful reading of whole words, sentences, and stories as closely geared to
his own experiences and interests as possible Silent reading should be stressed from the start.

MODIFIED ALPHABET (e g., i.t.a )

The modified alphabet approach is based on a "new" alphabet to be used by children when learning to read.
The alphabet contains all of the conventional letters but Q and X, and additional characters are devised to
make up the forty -four different sounds in English. These new characters resemble the traditional alphabet
visually and each character stands for only one speech sound. Once children have learned to read with this
modifiLd alphabet, they switch to the traditional alphabet for all reading. The modified alphabet is not a
reading method, but an aid to teachers no matter what other emphasis (code, meaning, etc.) they used in
teaching reading.

OTHER-DIRECTED STAFF DEVELOPMENT

The instructional personnel for this staff development program are supplied by outside agencies or
organisations Publisher supplied consultants conduct, at no cost, workshops for districts which have
purchased materials or systems for reading instruction Outside consultants are hired by the school to
perform either clinic or workshop instruction (see also SchoolDirected Staff Development) College

courses may be traditional on-campus classes or may include extension services which give credit to
school projects or home study and thus reduce the requirements for campus attendance

",.....,
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PRO(1RAMMI D INSIRUCTION

Programmed instruction is based on individualized materials whiLli aic III soil Lover 100111 that is, dies

can he books, workbooks, or mimeographed sheets) The material to he learned is presented m small

steps Sonic programmed materials use a linear technique, where material is aoanged in a simple ordered

sequence, with the student working from the first through the last act» Another method (called
branching) allows the student to follow his own route through the material. At given punts in the

sequence, if he gets the correct answer he may skip a frame or, it he misses an item, he may he rerouted

through a series of review I rames

RLADIM; SPLCIA-LIST

For the purposes of Prop= Planning a "Reading Specialist" is a staff teacher with a specialized back-

ground in reading who is responsible for instruction only in reading or language arts This tekher may
handle several different groups of stuuents, instructing each group for one period at a time. Class size

may still he large, and teacher aides may not be available, but no additional subject matter responsibility

is assigned to this specialized person Non-staff reading specialists are considered outside consultants

(see page N-16)

RESPONSIVE ENVIRONMENT

The responsive environment approach may be I) a type of classroom organization where the teacher

provides a variety of suitable experiences and materials in a relatively unstructured setting and the child

has the freedom to select what he wishes to do: or 2) a teacherless computer-based reading

environment in which the response is controlled by hardware. The basic concepts involved

are self-pacing and self-seeking behavior in the students.

SCHOOL-DIRECTED STAFF DEVELOPMENT

Internally-directed staff development is operated by school or district personnel who may be project

leaders, reading specialist, or central office consultants In-class instruction Is on-the-job, with the

instructor critiquing the trainee's classroom performance in his usual environment. Wit/clinic

instruction is also on-the-job, but trainees (and students) work in small groups or on an individual
basis with the instructor. Video taping is used to focus upon single teacher-trainee behaviors, where

possible, and this technique is called micro teaching. Workshops bring teachers together for teaching

demonstrations and discussions.

SINGLE TEACHER-MULTI SUBJECTS

The teacher of multiple subjects is responsible for a self-contained classroom and provides instruction in

all or most of the subjects. The teacher, alternatively, may be responsible for reading, mathematics, and

social studies, while other teachers handle art, physical education, etc. The single teacher may or may

not have an extensive background in reading, but will be responsible for reading along with other subjects

STAFF DEVELOPMENT-MATERIALS/SERVICES

Professional publications dealing with research on reading instruction, methods for teaching

reading, and general educational media and methods can be the basis for regular scheduled dis-

cussion sessions of new approaches to reading and to education in general. USOE's ERIC

System can be used as a complete resource library
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IARIt'PCOSIS

The one-time costs for puiLhase of capital equipment such a, classroom Iminture. sulco tape
systems, computer terminals, purchase of portable buildings. installing t11poing of new tamp, ,

or pmchase of complete sets of new instructional materials It sompletc ,endining it stall is
Accessary to adopt a new instructional method, this should he included as a slallUP Lost ,

I I AC'ILRS OF READING

Any stall teachers who teach reading. whether they he single teacher -multi subjects. staff reading
specialists, or subject matter teachers

TLAM TEACHING

This technique uses a number of adults for instruction instelid of one teacher in a self-contained
classroom Also known as "Differentiated Staffing,- team teaching may include
Master Teacher Mainly responsible for planning and leadership, does some

teaching.
Teachers Mainly responsible for teaching, participate in planning
Aides Assist teachers in classroom, prepare materials, participate in

planning.
Volunteers Assist school staff, participate in planning.

TUTOR AIDE

A tutor aide serves as a paraprofessional staff member in assisting the reading teacher. The tutor
aide provides one-to-one tutoring and/or assists with evaluation of materials and other classroom duties
A tutor aide must have some inservice training in reading instructional techniques.

TUTOR-SPECIALIST I
An instructor who works on a one-to-one basis with a single student or with a small groupf-normally
not exceeding five. A tutor-specialist typically has completed three courses in reading, is thoroughly
familiar with the diagnostic-prescriptive approach, and has background knowledge on each student he
tutors

USE OF SUPPLIALNTARY MATERIALS

In addition to, or instead of, using a single required reading textbook, the teacher relies heavily on
high interest or special population materials to stimulate the interest of the students in reading and
gaining reading skills. Materials used range from trade hooks, a variety of high-interest library hooks,
newspapers and magazines, audio-visual materials, and materials written for or about particular ethnic
or racial groups
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APPENDIX III A SCALE TO MEASURE ATTITUDES
TOWARD READING

by
Thomas 11 1 stes*

I Reprinted from the Journal i)I Reading
November 1971, pp 135-138. Published by the

International Reading Association, Neward, Delaware

Aside from the question of whether pupils can read rests a question with an even more elusive
answer. El pupils read? Certainly, how students feel about reading is as important as whether they
are able to, for, as is true for most abilities, the value of reading ability lies in its use rather than
its possession.

Fortuntely, Books and the Teenage Reader, by G. Robert Carlsen (1967); Hooked on Books: Program
and Proof, by Daniel Fader and Elton McNeil (1966), and Developing Attitudes Toward Learning,
by Robert Mager (1969) have replaced the mystery of attitude change with specific suggestions.

A corollary problem has remained unsolved thus far, however. How does one measure change in
attitude toward reading? At present, very little help is available to the teacher with this question.
Concern over this state of affairs led to the preparation of the attitude scale which will be described
herein. It is hoped that reading teachers will see the scale as useful in its present form, but will feel
free to modify it to fit their needs. An aid in further development of the scale wilt soon be available
(Estes, in preparation)

CONSTRUCT ION OF THE SCALE

Of the several types of attitude scales which could have been designed, the "Liken" or "summate
ratings" type was chosen because of its ease of use and generally high accuracy: Such a scale is composed
of a list of statements to each of which the examinee is asked to respond on a one to five point scale
varying from "I strongly agree" to "I strongly disagree." Each of the statements in this scale was worded

in such a way as to call to mind the ob'ect "reading." A summation of values of each student's responses

on the scale will yield a quantitative rep.esentation of his attitude toward reading. (Hence, tlitetm
"summated ratings scale."

The first step in the construction of the scale was to secure a pool of statements from which could be
selected approximately thirty for a tryout scale. A group of 27 high school and elementary teachers

in the Charlottesville, Virginia, area were asked to contribute to the initial awl pool. Each teacher
was given a description of the kind of scale to be constructed and was asked to contribute "statements
the response toward which will reflect attitude toward the activity of reading." Criteria for attitude
scale item formulation and selection, as outlined by Edwards (1957), were provided for the teachers and

were utilized in the selection of items for the try-out scale.

*Associate director of the McGuffey Reading Center, University of Virginia: the author thanks

Dr. Anna L. Heatherly, at the University of Arkansas, and Mrs. Paige Counts, Title III Director in
Fluvana County, Virginia, for helping collect and analyze data used in the development of this scale.
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The tryout scale consisted of twenty-eight items. These were administered to a sample ol 283 pupils

in grades 3--12. Specifi:0y. two classrooms of pupils at each grade level. 3 12, were given the try oic

scale. The classes were purposely chosen for their heterogeneous nature It was desnable to include

as wide a variety of attitudes toward reading as possible in order that the scale items have a chance
to demonstrate the quality of separating pupils with positive attitudes from those with negative attitudes
toward reading. (A crucial question to he asked the analysis of thL is that of whether each
item tended to be answered positively by those pupils with positive attitudes and negatively by those

with negative attitudes ) Earlier research has suggested that one way to insure representation of a wide
variety of attitudes is to sample a wide variety of ability levels (Estes, 1969)

ANALYSIS OF THE fi DA I A

Following the tryout administration, the resulting data were analyzed in a two-stage procedure First,

an estimate of the scale's general performance was secured through computation of the mean, standard
deviation, and reliability data, Second, an individual analysis of each item was made in terms of its ability

to separate a group of people on the basis of attitude toward reading.

Each pupil could rank each of the twenty-eight items on a one to five scale, five being most positive and

one most negative. Hence, the theoretically possible range of scores was 28 t o 140 The actual range

of scores obtained was 56 to 138. The mean of the 280 scores was 102.

0-te question which arose was whether the scale was performing differently for younger pupils, grades 3-6,

as compared to more advanced pupils

Source of Data Range X s d, rel

Grades 3 -6 5/ -138 106* 16.4 .92

Grades 7-12 55- -127 98* 17.1 .9t,

Total Group 55 -138 102 17.1 94

't 4 06 . 001

Table 1 Ranges, iheatiis, standard deviations, and reliabilities, for grades 3-6, grades 7-12. and the
total groin), with au orripanying t -test.

The wide standard deviation on this administration of the scale suggests that a wide variety of attitudes
toward reading was represented in the sample and that, considering the rather high discriminatory power

of the items, the scale will be sensitive to a variety of attitude types in furture administrations

The _reliability data for the scale was computed by the split-half method. The substantial reliability values

'obtained suggest that in its tryout form, the scale was performing with good consistency repeated

administrations would likely ohm tin similar results

The second stage of data analysis was the item discrimination analysis. This was done by the procedure
of analyzing each item for its discrimination of high scorers from low scorers on the scale. The items

retained were those on which pupils with a positive attitude are likely to respond with a high scoring

response and on which those pupils with a negative attitude are likely to respond with a low scoring

response. In other words, the items retained were those on which a pupil's total score is likely to he high

if he has a positive attitude but low if he has a negative attitude toward reading.
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ADMINISTRA I ION AND SCORING

The following directions will be helpful to those who wish to use the ,wile in its pts.wni !win

1. Reproduce the scale and draw up a separate answer sheet that ...1111C\ 1:1,C 11.11111111e

choice spaces (A-E) for each of twenty items.
2. Students should he assured that the manner in winch they respori to ilie si.ale will

not possibility at feet their grade or standing in rile Louise
3 Notice that some item., are positive statement; and sonic arc pegative Responses

to these items will differ in value. (To "agree" to a posiiive statement is to reflect

a positive attitude, whereas to "agree" to a negative statement is to reflect a negative

attitude.) The following table should therefore he referred to in scw,ng
4 With practice, the scorer can mark the negative items lint prior to scoring and assign

the proper value to each item at 1 glance.
s The student's total score is a quantitative relk.ction of his attitude toward reading
6 By administering the scale on a pre and post (October and May) basis, t5c teacher can

note changes in attitude toward reading by subtracting \the early score from the later one
i

Items

The neudt,vp items

The positive ,tern;

Response `values

A B C; D

Nits 1, 1, 4,1), 8
9,11,12,13, lh,
17,20

1 2 3 4 5

Nos. 2,5,7,10,
14,15,18,19 5 4 3 2 1

Table 2 Response valdes to assign tt, ear h posit-,te response t ) ear_h item.
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SUMMARY

A scale to measure attitudes toward reading ilas been descihed twin is inception to its present
hopefully useful form. Directions for use of the scale hive heen delineated The scale will allow
teachers of reading to measure objectively how pupils ui iln it schools and classes feel about reading,
allowing a view of the pupil not piesenth, pennit:ed hi: testing program,.

Ai TITUDE Ali

A = strongly agree
B = agree

C = undecided
D = disagree

= strongly disagree

I. Reading is for learning but not for enjoyment
Money spent on books is wellspent.
There is Rodin', to be gained from reading hooks

4. Books are a bore
5 Reading is a goon way to spend spare time.
h. Sharing hooks in class is a waste of time
7. Reading turns and on
8. Reading is only for grad grubbers
9 Books aren't usually good enough to finish

10. Reading is rewarding to me.
11. Reading becomes boring ;:fter about an hour.
12. Most books are too long and dull.
11. Free reading doesn't teach anything
14 There should he more -c for free reading during the school day.
15. There are many hooks which 1 hope to read.
16. Books should not be read except for class requirements
'17 Reading is something I can do without.
18 A certain amount of summer \acarion should be set aside for leading
19, Books make good pre, :nt,,
20 Reading is dull
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APPENDIX Iv BAR(' APPROA( IILS
CHARACTERISTIC MAT i.1( IA LS

Accordunt to I hr !Maim ion Base lot Reading (Corder, E I S, 197 I I .1i least 10,000 ma zenals

designed to tcadi reading are presently available to schools However, P Kenneth Komeski,
President of the Educational Products Information Exchange Institute, points out that less than
10 percent of the educational materials on the market today have been field tested and even a
smaller percentage (about one percent) have been subjected to (vainer verification tests A study
presently under way by the Amenian Institute for Research will result in a llstIllg id many of these
educational products aid an indication of the extent to which they 'Live been validated

The materials listed below have been selected because they are widely used, characteristic of the
category into which they tit, and are dealt with specifically by Corder, ('hall (Learnmg_ip ReacI),

Aukerman (Approaches to Beginning Reading). Inclusion an in no way be interpreted as
end irsement of the product nor as an indication that the product has Seen verified as effective in .rte.

MEANING EMPHASIS

Ginn Bas:_ Readers

The New Basic Reading
?Imam (Scott, Foresman)

CI ME EMPHASIS

breaking tne Sound Barrier
(Macmillan)

Itiyayingedteadmg with
Plion4(Lippincott)

IlwAiling Road to Read -
un \Morrow & Co.)

Eippeneot t Basic Reading
Program,

Speech-to,Print Phonics
(Harcourt Brace Javanovich

Fun fionat Phoniato
(Benefic Press)

Bank Street Readers (Macmillan)

The Charwler Reading Program
(Nobles & Noble)
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Phonetic Keys to Reading
Economy Company Schoolbook

Pub!Ahers)

Phonovisual Method (Phono-
visual Products)

The Ca:den Method (Mae
Carden, Inc.)

The Royal Road Readers
(Chain) & Windus, London)

The Sound Way to Easy Reading
(Brenner-Davis Phonics, Inc.)

Landon Phoilics Program
(Chandler Publishing Co.)



Time for Phonics
(McGraw -Hill)

Phonics is Fun (Modern
Curriculum Press)

Phonics Workbook (Modern
Curriculum Press)

eft Patterns in Phonics
(Electronic Futures)

Alpha One Breaking the
Code (New Dimens lns in
Education, Inc.)

LINGUISTICS

Let's Read A Lingiistic
Approach (Clarence L.
Barnhart, Inc.)

Basic Reading (Lippincott)

Merrill Linguistic Readers
(Chas E. Merrill)

SRA Basic Reading Series
(SRA)

The Michigan Language
Program (L R I. )

Sounds and Letters
(Linguistica)

MODIFIED ALPHABET

2/1/1.(Initial Teaching
Alphabet Publications)

The Lauhach Method (New
Readers Press)

Psycholinjuistic Color
System (Learning Systems
Press)

Building Reading Skills
(McCormick-Mather%)

Sullivan Decoding Kit
(Behavioral Research Labs)

Individualized Phonics
(Collier-Macmillan Services)

Phonics We Use (Lyons &
Carnahan)

A Basic Reading Series Devel-
oped Upon Linguistic Principles
(Fries Publications)

The Structural Reading Series
(L. W. Singer Co.)

First Steps in Reading English
(Simon & Schuster)

The Linguistic Readers
(Harper & Row)

Miami Linguistic Readers
(D. C. Heath)

UNIFON Reading Program
(Western Publishing Educ-
tional Services)

Words in Color (Schools for
the Future)

Peabody Rebus Reading Program
(American Guidance Service)
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Fonetic English Spelling
If onetie I.ng11.1) Spelling

AsoLiaiion)

RESPONSIVE LNVIRONMLN

British Inlent School Model

Responsive Environments (Responsive Environments Foundation,
Inc.) includes Talking Typewriter.

PROGRAMMED INSTRUCTION

101 Prop.! amulet! Reading Series

Reading Skill Development (McGraw-Hill) Uses a-linguistic

(Otto & Askov) approach

LIFT-OFF to READING
(Science Research Associates)

Uses linguistics approach

INDIVIDUALIZED INSTRUCTION

Individualized Reading Instruction is not a commercially pre-packaged kit of materials nor a series
of books. !t is a concept and a way of learning. It provides for the utilization of a wide variety of
reading materials presently available to meet the individual needs of children. Thus, almost any
materials can be adapted to individualized instruction. The two products listed below were specifically

intendeu )r this purpose.

SRA Reading Labs (S. R. A. ) Scholastic Series

LANGUAGE EXPERIENCE

Language Experience in
Reading (Encyclopedia
Britannica Educational
Corporation)

Experience Charts made by
Teachers/Class

ECLECTIC OR TEACHER'S OWN

Combination of several approaches listed above.

Approach developed by teacher or local school/district staff
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APPENDIX V. LIBRARY OR MEDIA CENTER STAFF

FACILITIES, MATERIALS, EQUIPMENT, EXPENDITURES

-Lie Standards for School Media Programs,1 authored jointly by the American Association of School
Librarians and Department of Audiovisual Instruction of the National Education Msociation (now the
Association for Educational Communication and Technology), should he used as reference in completing
this assessment of your library media program.
Definitions2 awl full information on recommendations from this publication will not be repeated here,
but this tool should he referred to for purposes of common understanding and philosophy.

The process of education is essentially creative. The resources and services of the media center are a
fundamental part of this educational process. One important aspect is that of enabling students and
teachers to make a multimedia or intermedia approach to and use of materials in a unified media program.
The media program is indispensable in the educational programs that now stress individualization,
inquiry, and independent learning for students. The educational experiences which will be most helpful
must be identified, and the most effective tools and materials located. The pupil will not only need to
learn skills of reading, but those of observation, listening and social interaction. He will need to develop
a spirit of inquiry, self-motivation, self-discipline, and self-evaluation. He will need to master knowledge
and to develop skills. Ultimately he must communicate his ideas with his fellows.

In this entire process the media program, its staff, and its center play vital roles. Media convey information,
/affect the message, control what is learned, and establish the learning environment. They will help to
determine what the pupil sees and what his attitude will be toward the world in which he lives. Therefore,
it is important that every media specialist participate actively in shaping the learning environment and
the design of instruction, and that every media facility, piece of equipment, book, or material be selected,
produced, and used so that the students in our schools are challenged to a dynamic participation in a free,
exciting, and enriched life. This fusion of media resources and services provides optimum service for stu-
students and teachers. Many schools now have unified media programs. For those others that have separate
audiovisual departments and school libraries, it is recommended that, wherever possible, these services be
combined, administratively and organizationally, to form a unified media program. New schools should
start with a unified media center and program of services.3

1 Standards for School Media Programs, prepared by the American Association of School Librarians and the
Department of Audiovisual Instruction of the National Education Association. Chicago, American Library
Association, and Washington, 0. C. , Nationsl Education Association, 1969

2 op cit. , p xv
3 op. cit , pp. 1-3
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STAFF

Recommended One full time media specialist for every 250 students One media technician and one media
aide for each professional media specialist in schools of 2000 or fewer students.

Professional Library Media Specialist

Supportive (clerks, aides, technicians)

FACILITIES

1971-72 Projected
Number Number

Amilwl

Recommended: A unified, centralized program of audiovisual and printed services in the individual school.
Seating for at least 50 students. In larger schools, seating for 15% of student enrollment: approximately
a third of this percent should be individual study areas equipped with powei. Pages 39-44, Standards for

School Media Programs.

Yes No
I. Does your program have the services of a library media center?

2. If not, do projected plans include such a facility?
3. Is a portion of the individual study space equipped with

electrical power?
4. Is equipment for immediate use by teachers and students

in the media center?
5. Is the center open to all students?

MATERIALS

Recommended. Provision of materials of good quality in the school, optimum use of the materials
by teachers, students, and the staff of the media center; and the functional and efficient organization
of materials.

Resources for schools with enrollment of 250 Collection per Pupil

or over. 1971-72 1972-73 1973-74

Books at least 10,000 titles
Filmstrips - 500 - I ,000 titles
8mm films 500 titles
Magazines. Elementary 40 -50 titles

Junior High 100-125 titles
Senior High 125-175 titles

Tapes and disc recordings 1,000 -2,000 titles
Newspapers 3 10 titles
Other (Give figures for other media such
as globes, microfilm, etc.)
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SELECTION Pages 20-22, Standds for School Media Programs

6. Is there a written, approved statement of selection policy?

7. Are teaching strategies, curriculu, interests and abilities
of students, and teacher requests considered in selection?

8. Is evaluation continuous by professio al media staff''

ACCESSIBILITY: Pages 22.25, Standards for chool Media Pro :rams

Are all materials available to teachers and s dents on an
individual basis as needed?

10. Is the media center open at all times during the day?

I I. Are extended hours planned')

12. Are all students permitted to use all materials?

13. Are quantities of materials circulated freely for classroom se?

14. Is loan and circulation of materials for home use encourag

15. Is equipMent loaned if needed for using materials?

ORGANIZATION: Page 26, SLaularkforSsliothlethaiLinunn

16. Is a classification system used?

17. Do all students receive instruction in use of the library media
center?

EQUIPMENT

YES NO

Recommended: Additional equipment needed to meet the multimedia approach which good

teaching and effective learning require from the' media center. Pages 44-49, standards for School Media Programs.

16mm sound projector
8mm projector
Microfi:m reader
Tape recorder
Record player
Slide camera
Slide projector
Filmstrip projector
Other

lading Center
1971-72 1972-73 1973-74
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EXPENDITURES

1

1

To maintain an up-to-date collection of materials in the media center not less than 6 percent of the
national average for per pupil operational cost (based on average daily attendance) should he spent
per year per student Pages 35-36, Standards for School Media Programs

Library media
Print
Nonprint

Do your piojected plans ilk lude
increased support'

Can you estimate the proposed
financial increase for the next
school year.'

COMMENTS

Per ipil Expendthug
1971 - 1972

N I S NO

Note any innovation in your school which further indicates the role of the library media center
in the reading program and diverse learning.
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RIGHT TO READ

PROGRAM PLANNING PROCEDURE

Right to Read Program

U.S. Office of Education

Washington, D.C.
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RIGHT TO READ
PROGRAM PLANNING PROCEDURE

PURPOSE

The Program Planning Procedure is designed to help each local site to develop the most effective reading

program.

FUNCTION OF PARTICIPANTS

Responsibility for completing and using the Program Planning Procedure to develop the Right to Read \
Program belongs to the Unit Task Force (described in Right to Read Guidelines).

PROGRAM PROCEDURE

The Program Planning Procedure contains directions, charts and supplementary materials to help the
planning group. There are 10 steps in the planning process. Each step, with its accompanying chart, is
necessary and should be completed by the entire planning group. Because these procedures comprise ten

steps, you should allocate at least two three-hour sessions for their completion.

All participants should come together and, taking the information from the needs assessment as a starting
point, move through the ten steps. First spread out the Kit materials, and then read through the following
detailed instructions for each step, and proceed in this manner; all decisions should be made by individuals
m turn where applicable. Each Task Force member should make a choice on his turn, either making a new

decision or altering a previous decision. As an example, in Step 3 a member may select a new objective and
assign it a priority number, or he may upgrade or downgrade the priority assigned an objective already on
the chart. Note. each participant must justify any changes in a previous decision to the satisfaction of a

majority of thUnit Task Force members. 3" x 5" DEFINITION CARDS provide definitions for technical
terms used throughout the procedure.

The charts must be regarded as working tools; entries are to be made in pencil to accommodate expected
changes. Desired changes in the reading program will depend on practical considerations of available

'resources. Resources, in terms of trained personnel, materials and equipment, must be provided that enable
implementation of the reading program on a realistic basis. The end of the planning activity is signaled by
completion of all entries on the charts with a majority vote of the Unit Task Force that no changes in prior
decisions are necessary. Pertinent data may at this point be entered in the appropriate forms for evolving

the Work Statement.

The following is a list of the 10 Steps in the Program Planning Procedure:

1. Right to Read Center Data

1 Needs Assessment Summary

3. Objectives Array

4 Program Model Review
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../

5 Diagnosis Prescription Eva lualion

h. Instructional Approach

7. Teacher Assignments

H. Personnel

9. StaI/1 Development
I

10. Materials and Services

STEP BY STEP DETAILS

Place the first chart (which contains Steps 1-3) on a table with the NEEDS ASSESSMENT RECORDS
OBJECTIVE CARDS, and DEFINITION CARDS Have the participants seat themselves about the table
you may wish to draw attention to the fact that a program's potential is increased when school and

community people have fixed it firmly in mind that program objectives must reflect reading needs Ask one

person to make data entries to initiate the sequence of the following steps

STEP 1. RIGHT TO READ CENTER DATA

(a) Enter' the name of the local school or schools which will participate in the RIGHT TO RE Al)
(RIF ) activities The school(s) will henceforth he known as an R2R Center.

(b) Enter all grade levels which will he affected You may wish to enter sections as well as grades

(see example).

GRADE /SECTION PK K I 2A 3I3 4 5 6 EMR

(c) Indicate the number of students per grade level to receive special R2R instruction. The goal of

R1R is to have all students participating in the program.

(d) Check (X) the appropriate block to indicate the school surroundings

(e) Give the ethnic breakdown of our school's student population either in numbers 01 111

percentage. (See e \ample tot a total population of 1.000).

I thnic Balance/
Percentage

350 (35';1'Black _
Asian

Native American ,/ Puerto Rican 200120' )

, Mexican -American s White 450 (4c', )

Other

11) Enter the number of families receiving A F D C support as a pet centage of I ofal 1 anultes set-%ed

by the school (Title I data may 1,), 'used hoe),
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STEP 2. NEEDS ASSESSMENT SUMMARY

Complete the NEEDS ASSESSMENT SUMMARY by examining the data a,scinbled in the NEEDS
ASSESSMENT PACKAGE. The NAP contains complete in,ouLtions and example, tor making ent-',.is in
each category under Student Performance, Reading Program, Re,oitree, and DeLi,i,in Making After filling
in the Needs Assessment Summary Chart, examine the horimittal pattern reve..len in eaLh low and assign

one of the following priority ratings

PRIORITY I

PRIORITY2

PRIORITY 3

missing Lomponent or unaLceptahle condition that must he
changed at the outset of the new program

weak component, needs strengthening during the coming
year.

adequate component or non-critical situation to he

col meted over period greater than one year.

Decisions on ratings should he made with the approval of a majority of the Unit Task Force. See the
example.

Prograir, Coinoonew

Gr.iiip/c,o ion Banked Pr 'only

(1, 2,Or 3)4 5A 5B 6

Raiding r:loniprehension

Class Average Departure From Norms

1
1 7 -2 1 2 3 -2 8

Wont HP111(1111111 HI -0 2 -0 3 -0 3 -0 4 2

STEP 3. OBJECTIVES ARRAY

OBJECTIVE CARDS to support Step 3, 3" x 3" cards provide a spectrum of goals and objectives from
which participants can select items and rank them according to their program needs. Goal statements are
provided on one side of each card: behavioral statements of representative objectives wthin that category
are pnnted or. the reverse. These are only suggestions. The Unit Task Force should estailish objectives that

are applicable to its own progiam.

For this step, all participants will work together, making decisions in turn. On his tuin, a player may make a
new choice (picking an objective) o* may alter a previous decision Each participant must justify any
OBJECTIVE CARDS critically, based on priority rankings in the NEEDS ASSESSMENT SUMMARY. Each
objective card (provided in the package or made by the Unit Task Force) should be placed into one of three
categones. Critical, Important and Desirable If reading comprehension is below grade level in the school

(say one year below national norms) the following OBJECTIVE CARD should he placed in Category 1 as a

critical objective.
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Objective Card

Students Will Improve A Recogn we

Comprehensu,n of Written 13 Improve

Materials C Improve

Appendiv A to this Procedure provides supplementary information on two of the OWE(' TIVI ( ARDS

The completion of this step is a logical break point After any such break, it may he wise to review the total
ten step PROCEDURE to re-establish the context for program design Remind participants of the need to
take turns in decision - making in this phase. In addition to the chart, the five INFORMATION CAPSULES
(IC's) and DEFINITION CARDS will be required.

STEP 4. PROGRAM MODEL REVIEW

Step 4 provides an opportunity to review the model programs and compare model program results with
known local program results. The basis for this comparison is the set of model program information
capsules Local program information is obtained from any available local source

In reviewing the IC's, pre-select those programs of most direct interest to you. Checkpoints are grade level.
school setting, student population, and adaptability. Indicate those program components (i.e., instructional
approach, student motivation) that are most suitable to your needs by checking ( X ) the appropriate
spaces provided on the chart. The result of this step should provide the Unit Task Force with a quick
overview of program. At the end of this step, a tentative selection of a program concept should be made
and the next steps are aimed at further specification of the design eiments.

STEP 5. DIAGNOSISPRESCRIPTION- EVALUATION

Complete Step 5 by transposing the objectives in each category (Critical, Important, Desirable) from Step
3 Undet.r. the Diagnosis Column, indicate by name and source diagnostic tests and their subtests that are
available and in current usage Indicate by an X those tests that must he developed and state who is
responsible for developing them.

Undcr the Prescription Column, indicate by name those materials that are available which are specifically
designed to accomplish the indicated learning objectives In the case where no known materials exist,
indicate by an X that those materials must he acquired or developed and state who is resrinsible for
acquiring or developing them

List the name of ! third party evaluator selected to evaluate the program Under the Evaluation Column

indicate the name I- the instrument. and note the coverage provided for the specific objectives selected by
naming the subtest that applies. If new Instruments are to he designed or located, indicate the name of the

person responsible for locating or designing them.

Estit ate the pre- and post-test dates that could he met (See example).
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Learning
Objectives

Diagnosis Prescription Evaluation Testing Schedule

Test
Available

Test Must Be
Developed/
Responsibility

Materials
Available

Materials Must
Be Acquired
or Developed/
Responsibility

Test
Available

Test Must Be
Developed/
Responsibility Pre Post

improve
Comprehension
of Written
Materials -

Comprehensive
Test of Basic
Skills/Reading
Vocabulary

Read, Study,
Think series

Comprehensive
Test of Basic
Skills/Reading
Vocabulary Oct. 1 May 1

Demonstrate
Increased
Socialization X/Smith Corp. X/Smith Corp.

/School
Psychologist Nov. 1 May 1

STEP 6. INSTRUCTIONAL APPROACH

For Step 6, instructional approaches selected by the UTF should directly support objectives and be
weighted in favor of top priorities. Several selections may be made in each of the major headings of Basic

Approach. Techniques, and Teacher/Student Organization. For each approach/method (row heading) you

decide what is best for your grade/section (to be entered at the head of column). Enter the codes as in the

example below. First enter student grouping codes: large group (LG), small group (SG), and individualized

instruction (I/I). The next step provides the opportunity for the evaluation of staff competencies, as well as

an Indication of available methods. Indicate by a "Q" those methods presently available which the staff is
qualified to present. Indicate by a "U" those methods in which the staff is presently unqualified to present.

Some Grade/Sections may have more than one teacher and this is indicated by adding a number to the

code. In each case where a "U" is indicated, estimate the amount of inservice time required per teacher to

bring the staff to competency. (See example).

Grade/Set. t ion

Method 4 5A 56 6

Meaning Emphasis 2SG/0 SG/0 LG/0

Code Eniphasis

Lingoistit s SG/U
2 Day

Workshop
SG/0

LG/U
2 Day

Workshop
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Note that additional blank lines are left tot the inclusion it methods nut primed on the Jul. but which
may he applicable to the program under considelation Also note that although individuallied Readim:

given as a Basic Approach subcatevory, the diagnostic-in escuptive procedure specified in Step s should
guarantee that each student will have a program tailored to his need., and that his prescription will include

a variety of materials/methods received in different group secs

STEP 7. TEACIIhR ASSIGNMENTS AND PROGRAM ORGANIZATION

Step 7 permits the participants to allocate tune and personnel resources to the accomplishment of he

program objectives again by Grade/Section First. consolidate the decisions made in Step 6 to arrive at thi

specific instructional activities planned for the program Under Instructional Week, list those activities and
the time period allocated to each

4

INSTRUCTIONAL WEEK PERSONNEL ASSIGNMENTS

List Activities and Estimated
Time per Week

Single
Tea-hor
Mutt, -
Subjects

Reading
Specialist Aides

1Phonics 2 hrs., Basis, 1

Textboo'i 2 hrs., Pro-
grammed reading 4 nrs.

Games 2 hrs

STUDENT/TEACHER RAT:OS

i

i i
I

io,sulzr
i Ciossroom

t 12/1

1

Under Personnel Assignments indicate the number of teachers of reading, aides or other personnel who will

be assigned to support these activities Indicate student-teacher ratios and type of facility in the far
right-hand column. Show the average amount of teacher training by personnel category at the bottom

STEPS PERSONNEL

A major strategy of RIGHT TO READ is to redirect existing resources to support the reading program The

first consideration is the number and type of personnel skills required to get the job done. Only after the

numbers have been filled in to the left of the lob titles should there he discussion of extra costs

In this step, list only the costs which are specifically assignable to the R2R program. Actual data should he

unified for pay rates for each of the categories indicated In assigning personnel resources the Objectives

Array (Step 3), the Instructional Approach (Step 6) and the Teacher Assignments (Step 7) must be kept

line (See example)
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____
I
___

PROJECT COORDINATOR (' /

3 READING SPECIALISTS j (a S13,000 / $ I3,000

In calculating fixed costs, use the dollar total of additional personnel only and multiply it by your district's

standard fixed percentage

525.000
10,000

TOTAL CERTIFICATED SALARY x 20%

TOTAL CLASSIFIED SALARY x 10%

STEP 9. STAFF DEVELOPMENT

/ $5,000 _I
/ $1,000 /

The amount and type of staff development required is based primarily on the Instructional Approach to be
used (Step 6). In each case compare the personnel categories with the "Q's" and "U's" in 6 and the
personnel assigned in Steps 7 and 8. In those cases where additional inservice is indicated (the U's),
estimate the number of hours per year and the cost per hour in each category. Indicate the total cost
factors in the nght -hand coh'ron. Some adjustments may be required in Steps 6, 7, or 8 as a result of the
completion of Step 9. DEFINITION CARDS may be helpful in familiarizing all UTF members with the

differences in various types of inservice training. (See example).

For Each Personnel Category No./Hours/Year Cost per HourBring Totals To Right

Personnel School-Directed

Category Number
In-Class

Instruction
In-Lab/Clinic

Instruction
Periodic

Workshop

Teachers of
Reading

.

3

_

4 hrs/wk w/
Redding
Supervisor
in Clinic
No charge
to Project

4 hrs/mo study
of new materials
for prescription
4x$5x8 mos. =
$160 013
Teachers = $480

f1
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Other-Directed Materials/Services

Publisher
Supplied

Consultant
In School

College/
University
Classes

Professional

Organization

rirotessional
Library
Subscription

Totat
Cost

Phollio
Multi
media hit

One Day
VVor k shop

No Charge
to Prolect

Dr Smith
(Professor
Linguistics
State College/
10 days (9)

$100= $1,000

IRA Regional
Mceting
3 days @ $100
per person
$900 for 3
Teachers

Subscriptions
to K-Eight and
instructional
Technology
$25

$2,405.

STEP 10. MATERIALS AND SERVICES

The materials list for a reading program is usually quite lengthy (see Sampler from IC's) so Step 10 may
require entries which refer to such a materials list. In this Step, write in specific hook titles (or references to

a list ) under the generic headings given. For each material item, estimate the number required for the total

program in the boxes indicated. If the materials arc currently available, indicate in the next column the

source of the materials within the participating schools. If they are not available within the theparticipating

schools but are known to be available from the district or outside sources, indicate the source in the
appropnate column. If the materials arc required but are not available within the school, the district or

other sources, indicate the cost of acquiring sufficient materials or services from commercial sources in the
right-hand column. (See example)

Item
No.

Required
Presently
Located In

No.
Available

Cost To
R2R If
Purchased

Muni Media P. its

r [)GL (Ear ly Dryeir roillor ri

& Gloom,
lel ferson
Sr hooi

/2 /, /1 / $250/

I xprr ler tr 1.5)

Peauody Language / 2 / Lincoln / 2 /
School

1

Adiostments to Steps 3. 4, 8 and 9 may result trim the completion of Step 10 Descriptions of all the

categories and materials and services listed from Step 10 are available on 3" x 5" DEFINITION CARDS

in order that all concerned have the same understanding of materials and services listed
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With the completion of Step 10, the PROGRAM PLANNING PROCI DURI will have assisted the Unit

Task Force in organizing all the significant elements of an unproved reading program With the transfer of

this information to RIGHT TO READ report forms and to STATUS and RI PORTING CENTER charts

(particularly the PROGRAM PLAN chart), the implementaoon phase will actually begirt

I . STUDENTS WILL IMPROVE ORAL COMMUNICATION SKILLS

A Use comprehensible pronunciation of spoken words

B. Improve test scores on oral reading test.

C. Verify and paraphrase statements after listening to oral presentations of short prose passages.

2. STUDENTS WILL IMPROVE COMPREHENSION OF WRITTEN MATERIALS.

A Recognize by sight random words selected from a graded word list keyed to student's own

grade level.

B Improik, scores or untimed test of reading comprehension.

C Identify and formulat?epheations of statements contained in written materials.

3. STUDENTS WILL IMPROVE READING RATES.

A. 1,nprove reading r.te scores on timed reading tests while sustaining high .:omprehension level.

4. STUDENTS WILL IMPROVE ABILITY TO IDENTIFY CHARACTER OF SPECIFIC WRITTEN

INFORMATION.

A. Discriminate between information presented as fact and information presented as opinion in

written materials.

B. Discnminate between assertions and implications in written materials.

5. STUDENTS WILL PARTICIPATE IN GENERAL SCHOOL ACTIVITIES.

A Maintain low rate of absenteeism and tardiness.

B. Volunteer for school role responsibilities

C. Cooperate with other students in school.

6. STUDENTS WILL HAVE POSITIVE REGARD FOR SELF AS PERSON, LEARNER, READER.

A Will provide evidence of positive self-regard in each of the three roles. (SEE APPENDIX A6 OF

PROGRAM PLANNING PROCEDURE).

7 STUD! NI'S WILL EXPERIENCE SUCCESS IN SCHOOL.

A WI negotiate task assignments and standards of completion with teacher.
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II 11tH make posinc Lorin Motions nt.I.i ssomin ,towines

Will expect to fulfill negotiated )iiti.n..t.

s SI UDI NTS WII I USE SI VIRAI SI WW1 NIODAI I [II

A Plan and execute communKation in real and simulated situations in ItAo of Mole modalittes,
speech. writing. drawing. playing and gesturing

B Demonstrate Lomprehension of tommumLations made in two or 'note mod,liti

9 STUDENTS WILL FUNCTION IN A NUMBER OF INS FRUCTIONAL ROLES

A Act as tutor and tutee with fellow students in individual tutorial sessions.

B Assume roles of instructor and student with groups of other students.

10 STUDENTS WILL USE READING SKILLS AND OTHER LANGUAGE SKILLS TO ACCOMPLISH
VOCATIONAL AND PERSONAL OBJECTIVES

A Identify utility of reading in one of more oLoapanons (SI+ APPENDIX A10 01 PROGRAM

PLANNING PROCEDURE)

B Identify utility of other language skills in one 01 more ok.cupations (SEE APPENDIX Al0b).

C Same as A and B for areas of personal interest g , following the developments in favorite

sports)

D. Same as C.

I l S TUDENTS WILL UNDERSTAND ME VALUE 01. BICULTURAL KNOWLEDGE AND SKILLS.

A Describe special vocational opportunities for bicultural individuals.

B Apply Mexican-American cultural elements in tutorial sessions with Anglo - Americans.

C Instruct English-speaking students in elements of other languages and cultures.

12 STUDENTS WILL FUNCTION IN TWO LANGUAGES

A If Spanish-speaking. complete English assignments

B If English-speaking, complete Spanish assignments

Respond to direction in two languages.

13 PARENTS WILL BE INVOLVED IN PROJECT

A Increase attendance at school functions

B Describe accurately protect functions and goals

C DisLuss. question. applaud. inlet /e. revise protect methods and goals
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14. PARENTS WILL FUNCTION IN DIRECT INSTRUCTIONAL ROLLS

A. Evaluate and modify home instructional materials.

B. Participate in training sessions.

C. Work with own child in completing school tasks at home.
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